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Abstract 

The late theoretical and experimental advancements, in the field of second language 

acquisition, make changes in the educational approach towards the role of grammar in 

teaching a second language. The default of the traditional approach represented in the use 

of syntax and translation as a method that focuses on the grammar rather than the 

meaning, its deficit in enabling the students to communicate fluently with the community 

of the language, in addition to the insufficiency of the communicative approach 

represented in its lack to care about meaning, especially that it focuses on the fluency 

rather than accuracy, all those reasons resulted in the appearance of a new approach 

known as "The approach of focusing on the form". 

This study aims at shedding light on this approach that focuses on teaching syntactical 

grammar used in its natural context. Such syntactical grammar is extracted from the 

linguistic text whether it is read or audible. The data are elicited from texts which are 

thoroughly read and analyzed. After firming the examples up in the minds of students, 

the syntactical rule will be derived. That is to say, we teach students from what they 

already have in their memory. Therefore, it would be easier for them to understand 

grammar and realize the importance of the linguistic form in comprehending the meaning 

of the text. This research focuses on two parts; the first deals with the theoretical 

perspective for such kind of education, and the second deals with the strategies that 

teachers and students can use to focus on such model when teaching and learning a 

language.  

  

Keywords: The approach of focusing on the form, second language acquisition, 

syntactical grammar, theoretical perspective. 

 

Introduction: 

The approach of focusing on the form does not focus on the linguistic form but rather 

revolves around the meaning. The linguistic form is actually considered a mean that 
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serves the meaning. It aims to enhance the linguistic observance in learning the languages 

through activities that focus on the meaning. This is to help the learners of languages to 

establish connections between the meaning that they are exposed to and the linguistic 

forms which express this meaning.      

Based on that, our aim throughout this paper is to encourage the use of the method of 

focusing on the form as an alternative to improve the process of teaching Arabic as a 

second language. We think that, this method helps the learner to reach his\her aims 

represented in the ability to communicate in the target language without neglecting the 

importance of the linguistic forms in such process. The following discussion is structured 

as follows.  

 

The problem of the study: 
For most researchers, grammar is considered the basics in learning a new language. The 

difficulty of teaching grammar concerns the teachers. Learning the grammar is very 

difficult whether for the students speaking Arabic or non-speakers of Arabic.  It might be 

different in the way it is introduced along with its kind and amount. This depends on the 

diversity of the learning objectives, motives, needs and the ability for every student. 

Starting from this point comes the diversity amongst teachers in teaching the grammar for 

non-speaking of Arabic. Some support the use of traditional methods like syntax and 

translation, the inductive method or other methods. Other researchers encourage looking 

for new methods that could be used in teaching learners. The problem of the study lies in 

answering two questions: 

 

1. Are there any differences in teaching grammar based on the traditional 

methods and the method of focusing on the form? 

2. Does the method of focusing on the form have a positive role in teaching 

students the language? 

 

The Importance of the study:                              

The importance of this study lies in discovering the method of focusing on the form, its 

kinds, the importance of its use, the way it is employed in the classes of teaching Arabic 

as a second language, points need to be taken into consideration while using it in addition 

to evaluating its influence on the progress of the students in acquiring the second 

language. This study may motivate other researchers interested in this field to conduct 

more studies that might complete and support the present study.  

 

Methodology: 

Participants: 

The participants in this study are fifty students who studied in the general program in the 

language centre-Jordan University. The language centre was established in Jordan 

University by royal decree in 1979. It includes three departments; Arabic language 

department, English language department in addition to the department of Arabic for 

speakers of other languages. Each semester, the department of Arabic for speakers of 

other languages provides curriculums and other supportive language programs in order to 

teach Arabic for non-speakers of it. The curriculum programs represented in the general 
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program that includes more than eight levels to teach Arabic for non-speakers of it in 

more than one section for the same level. Students study a series of educational books 

that focus on the basic linguistic skills. In addition, language centre offers programs of 

special courses held based on special principals and within agreements held with 

academic institutions, embassies and international institutions. There are also other 

supportive programs aimed to engage students in the campus and acquaint them with the 

Jordanian culture thus giving them the opportunity to practice the language and connects 

it with life and surroundings. Such programs represented in language partner, cultural, 

artificial, sport and language clubs in addition to picnics, visits and different activities. 

This study is applied on fifty students during a length of one semester. Students were 

given a test before they started to study based on the method of focusing on the form. 

Students had studied grammar based on traditional methods. When the semester ended 

up, students were examined once again.  

 

Study Hypotheses:  

The hypotheses of the study can be clarified as follows: 

Null Hypothesis: There are no differences between the average of the tests held before 

and after the method of focusing on the form. 

Alternative Hypothesis: There are differences between the average of the tests held 

before and after the method of focusing on the form. 

 

Theoretical Framework: 
The method of focusing on the form inspired its theoretical basis from the science of 

cognitive psychology and the science of second language acquisition. Any kind of 

learning requires some kind of attention (Aradis, 2009). Such attention enables the input 

to enter into parts of the short memory changing it into acquired input through the 

linguistic observance. The transference of the temporary linguistic input into permanent 

input in the long run memory requires more of the training and linguistic practice 

(Jeymans, 2003).  

According to Krashen (1985), the inputs must be meaningful and suitable to the students' 

needs so that the students could understand and comprehend. We cannot acquire the 

language if we do not understand the implied meaning in the inputs. If the inputs are not 

clear then they would be confusing. Krashen (1985) assured that the teacher should 

simplify the inputs so to be comprehended.  

 

(Long, 1991) was the first one to found "The method of focusing on the form". He 

defined it as the method that clearly draws the attention of the learners to the linguistic 

elements that spontaneously appear in lessons that focus on the meaning or 

communication mainly. According to Long (ibid: 45-46) this method attracts the 

attention of the students to the linguistic forms in the lessons that mainly focus on the 

meaning.  

According to Ellis (2006: 100) the conception of focusing on the form is any 

teaching activity that is planned or spontaneous which aims to stimulate the learners of 

the language to take care of the linguistic forms. This care about the form is established 

from the activities that basically focus on the meaning.  
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Ellis, R., and Basturkmen (2002: 420) confirmed that in the method of focusing on 

the form, the main concern is on the meaning and the concern for the form comes from 

an activity that focuses on the meaning. Such activity is done through communication.   

This method motivates the second language learners to notice the linguistic forms 

in the inputs (texts) so to help them improving their linguistic level when learning a 

second language. The linguistic form in this method is a mean that helps in 

understanding the meaning. This is achieved through empowering the second language 

learners to establish relations between the meaning that they are exposed to in the input 

(text) and its linguistic forms that reveal it. This can be done by exposing it effectively 

through giving missions during the activities the focus on the meaning in the first place 

(Long and Robinson, 1998).   

 

The method of focusing on the form includes two types of focus: 

1. The reactive focus on form: This kind supports Long who believes that focusing 

on the model must be applied when the learners commit repetitive and common 

mistakes as a reaction to the linguistic problems which takes place during the 

communicative activities (Long, 1991: 45-46). The teacher in this kind does not 

need prior planning but he needs to be able to deal with the different linguistic 

problems that happen with learners. The teacher needs to be ready so to deal 

with the miscellaneous difficulties which come up when exposing to the input 

(text). This requires instant response from the teacher to deal with such 

problems. In this kind the syntactic rule is implicitly taught without the need to 

more explanations and details (Yu, 2013).  

2. The proactive focus on form: This kind is suggested Doughty and Williams 

(1998:198) which is considered the opposite to Long's interactive focus on the 

form. In this kind, the teacher expects the possible language problems, and then 

s/he is supposed to prepare the suitable teaching material on the basis of the 

linguistic form in which the students are expected to find a problem. The 

grammar is taught seriously through explanations about the form intended to 

focus on.  

 

We noticed from what is introduced earlier that the interactive focus treats the 

immediate mistakes that is to say the performance problems which appear in the context 

of communication. On the other hand, the prior focus treats the problems which are 

expected to happen. The teacher can start teaching the linguistic forms through inputs 

that treat such forms based on the interactive focus so to determine the problems that 

students suffer from then moving in the next inputs to the prior focus once the points of 

weaknesses are determined (Doughty and Williams, 1998, 205). 

Izumi (2012) believes that teachers have to determine which choice they would 

choose the interactive or prior focus.  He believed that time, objectives and semesters 

play a significant role in determining which ways teacher would choose. For example; if 

the class focuses on content or communication, then the interactive focus would be used 

because teachers spend less time in clarifying the grammar. On the contrary if teachers 

realize the kinds of mistakes that learners might commit, then they would choose the 

prior focus which is more realistic and useful.   
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Doughty & William (1998) and Wong (2005) pointed some important issues that 

must be considered when applying the method of focus on the form, Take for instance: 

1. The linguist form must be introduced within the input (text) communicatively.  

2. The students treat the content of the input (text) before they would notice the 

linguistic forms. Students must discuss the meaning and content before drawing 

their attention to the linguist form.  

3. The level of difficulty for the input (text) should suits the level of the students 

in a way that makes it easy for them to understand the text. The difficulty of the 

input will draw the attention of the student from noticing the required the 

linguistic form. 

 

How to teach based on this method: 

1. The teacher chooses a text that has a communicative meaning that serves the 

linguistic form that s/he will focus on.  

2. Introduction: This step would war them up for the reading text in a way that 

helps them make use of their prior knowledge about the topic via photo, video 

or asking questions that stimulate and motivate them towards the topic of the 

text.  

3. Distribute the reading text to the students and ask them to read the title, then 

asking them about what the text might contains of information based on the 

title.   

4. After identifying the student's expectations, the students should read the text so 

to comprehend the main idea. Once they are done of reading the text, we will 

ask them whether or no their expectations are correct. This step is important as 

it supports their notice for the linguistic form.  

5. Reading the text once again to answer the comprehension questions. Once the 

reading is done, students might work in group so to check their answers, and 

then their answers are discussed. Through this step we focus on the meaning but 

at the same time we show examples on the linguistic form that we focus on. We 

might write one or two examples on the board about the linguistic form that was 

apparent through the student's answers on the comprehension questions. 

Students are asked about meaning that the linguistic form performs.     

6. Getting back to the text and ask the students to underline every example on the 

linguistic form. One they are done, they are asked to provide the examples.  

7. Producing the linguistic form: production of the linguistic form is divided into 

two levels: 

A. The directed production: the teacher here prepares directed and systemized 

practices on the linguistic form.   

B. The free production: This is achieved by giving students a real mission that 

focuses both on the meaning and the linguistic form at the same time so to 

practice the linguistic form. This mission should be within the topic of the 

lesson so to keep the connection amongst the steps of the lesson.  

It is noticed from what is mentioned above that this method focuses on 

teaching the syntactic grammar in its natural occurrence from which it is 

derived. We talk here about the linguistic text whether it is readable or 
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audio.  Once the text is comprehended and analyzed, the examples on 

which we would like to concentrate are extracted. When the examples are 

firmed up in the mind of the students, the syntactic grammar is extracted. 

Meaning that we teach students what is already in their memory. This 

would ease understanding the grammar. They would also realize the 

importance of linguistic form in the comprehension of the text meaning.  

 

Literature Review:  
A lot of research studies touched on the method by which the grammar of English, Arabic 

or any other language is taught. However, few studies touched on teaching the grammar 

according to the form. Long (1988) distinguished between two ways to teach a language; 

one is called ‘‘focus on the model’’ and the other is called ‘‘focus on the form’’. The first 

method teaches the grammar independently from the context in which it is mentioned. 

However, the second method spontaneously teaches the grammar that is directly apparent 

in the text. In another study for him (1991), he pointed that this methodology is important 

to make learners consider the linguistic elements which is very essential for 

comprehending the meaning. On the other hand, in case it is lost this would cause 

problems and difficulties that might lead to failure in communication. 

Schmidt (1986, 1995, 2001  ( assures that teaching grammar based on the form is essential 

in order to acquire a language. Such method gives learners an opportunity to distinguish 

the linguistic elements. It also helps them to notice the gap between the target language 

models and to produce their own language. It further provides learners an opportunity to 

increase their competence through expressing themselves in a suitable and meticulous 

language.      

Williams and Evans (1998) studied two linguistic forms; one is considered simple which 

is the adjective and the other is more complicated which is the passive voice. Then, they 

provide learners with intensive teaching that focuses on using this method while teaching 

these linguistic forms. After teaching, the researchers noticed that students have a clear 

ability to use these grammars while speaking and writing easily with clear linguistic 

accuracy.  

Norris and Ortega (2000) highlighted the positive role for the method of focusing on the 

form. They indicated that the constant worry regarding the suitable methods used in 

teaching grammar will no longer be there once this method is used. It eases the way 

learners acquire the syntactical forms targeted in the second language.  

In another study, Fotos and Nassaji (2007) confirmed that the traditional methods used in 

teaching grammar separately from the text, in which they are mentioned, are not enough 

to acquire the target language. Additionally, the communicative approach is not enough 

to develop the level of the linguistic accuracy for learners. At the same time, they did not 

neglect its efficiency in providing the students with the linguistic fluency. As a result, he 

pointed out the importance of uniting the two methods via a new method which is the 

method of focusing on the form.   

The main aim behind this study is to support what previous researchers found out 

regarding the use of this method on the students studying Arabic. This can be done by 

teaching students one semester without depending on this method. Then, students will be 

asked to do a test on the skills that they have studied. In the second semester, students 
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will study Arabic according to this method. After that, students will do a test on the skills 

that they what they have studied. Finally, the results of the two tests will be analyzed and 

compared.  

 

Data Analysis: 

This study was held so to determine whether or not the method of focusing on the form 

has a positive influence on teaching students. Data were collected. They were analyzed 

through SPPS program so to extract the different statistical procedures such as the 

descriptive statistics represented in arithmetic mean and standard deviation for the 

variables of the study. This is to describe and summarize the data. 

 

Results and Discussion: 

In order to clarify the differences in performance before and after using the method of 

focusing on the form, this study used the statistical and descriptive methods to apply the 

statistical analysis based on the Independent Samples Test.  

 

The Descriptive Methods: 

Table (1) indicates the descriptive statistics for the data. It is noticed that the highest 

mark, represented by the variable (Before), achieved by the students before applying the 

method was (30) and the lowest was (9) where the highest mark, represented by the 

variable (After), after applying the method was (40) and the lowest mark was (19). In 

addition, the highest value for the Mean between the variables was for the variable 

(After) then came the variable (Before). The values were (30.48) and (20.1), respectively. 

The highest value for the standard deviation went for the variable (After) then came the 

variable (Before). The values were (30.48) and (20.1), respectively. It is worthy to 

mention that students achieved noticeable progress when the method of focusing on the 

form is used.  

 

    Table (1): The descriptive statistics for the data 

Descriptive Statistics 

 N 

Minimu

m 

Maximu

m Mean 

Std. 

Deviation 

Before 50 9.00 30.00 20.1000 4.71753 

After 50 19.00 40.00 30.4800 5.45198 

Valid N 

(listwise) 

50 
    

Resource: Done by the researchers using SPSS.  

 

The Statistical Methods: 

The Independent Samples Test was carried out on the data collected from the students 

before and after using the method of focusing on the shape. This is to see whether or not 

there are differences between the two tests and to assess whether or not using this method 

was successful. The tables below clarify the results of the tests.    
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Tables (2): clarify the results of the Independent Samples Test on the variable of the 

study. Resource: Done by the researchers using SPSS.  

 

 

The results of the Independent Samples Test clarify the followings: 

1. The quality of the study sample was accepted. This is evident via the (T-test 

for Equality of Means) in the value of (F). It reaches (3.971). Therefore, it is 

intangible and less than 5%.  

2. The result of the (T-test for Equality of Means) shows that the influence of 

using the method of focusing on the form on students is intangible and 

represented in T-test.  In the assumption of (Equal variances assumed or not 

assumed) it reaches (-10.180) and it is intangible in the value (sig.) as it 

reaches (0.000). It is also less than (0.5%). Accordingly, the null hypothesis is 

refused and the alternative hypothesis is accepted which assumes that there are 

differences between the average of the tests held before and after the method 

of focusing on the form. 

3. The mean of differences between the variables in the (T-test for Equality of 

Means) with the assumption of (Equal variances assumed or not assumed) 

approximately equals (-10.380).  

Group Statistics 

 

Typy_

exam N 

Mea

n 

Std. 

Deviati

on 

Std. 

Error 

Mean 

Exam_

marks 

Befor

e 

50 20.1

000 

4.71753 .66716 

after 50 30.4

800 

5.45198 .77103 

Independent Samples Test 

 

Levene's 

Test for 

Equality of 

Variances 

t-test for  

Equality of Means 

F Sig. t df 

Sig. (2-

tailed) 

Mean 

Differe

nce 

Std. 

Error 

Differe

nce 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

Exam_m

arks 

Equal 

variances 

assumed 

3.9

71 

.049 -

10.1

80- 

98 .000 -

10.380

00- 

1.01960 -

12.4033

6- 

-8.35664- 

Equal 

variances not 

assumed 

  

-

10.1

80- 

96.

01

7 

.000 -

10.380

00- 

1.01960 -

12.4038

8- 

-8.35612- 



British Journal of Science      102  

August 2019, Vol. 18 (1) 

 

© 2018 British Journals ISSN 2047-3745 

 

 

4. The deviation of the differences mistakes in the (T-test for Equality of Means) 

with the assumption of (Equal variances assumed or not assumed) 

approximately equals (1.019). 

Based on results of the study, we notice that using the method of focusing on 

the shape is effective when learning a language. The results meet with the 

study of Fotos and Nassaji (2004) which states that teaching based on the 

method of focusing on the shape has a positive influence on the students. 

Students got higher marks in the test held after teaching based on this method 

unlike when they were studying based on the traditional methods. This means 

that teaching the grammar based on the method of focusing on the form firms 

up the comprehension of the grammar for those who studying Arabic as a 

second language. When comparing the means of marks via T-test, the 

difference was apparent. The researchers explained that students got rid of 

memorizing the syntactical rules. They rather started to focus on the form by 

caring about the meaning. This is also applied on Ellis, Basturkmen, & 

Loewen (2002) in their study.  

 

Recommendation: 

Below are some recommendations that might be carried out for future research:  

 

Conducting more future research on the perspectives of teachers as to using the method of 

focusing on the form in their classes in addition to their opinions about its influence in 

improving the productive skills for students. 

 

Carrying on more research papers that tackles the perspectives of students in employing 

this method in their classes in addition to their reactions about their linguistic 

performance after learning based on this method. 

 

Holding training courses for teachers regarding how they should use this method in their 

classes. 
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